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The Experience of Supervisor-Supervisee Pairs
Presenting Live Supervision

It is often claimed that the tripartite system of psychoanalytic
education is the best available, yet, we know that it produces a tradeschool atmosphere which spawns practitioners and not scholars or
researchers, that it often stifles creativity and questioning. Although
many psychoanalysts complain about the system of training, they do
not work for reform. Most often at the outset of training much effort is
put into conveying the method according to the book as much as
possible.

Traditions, conflictual organizational dynamics, and

primitive defenses contribute to the rationale for how training is
designed and defined. Many highly talented and creative candidates
become discouraged and disenchanted by the shortcomings of training
and the attitudes in the professional psychoanalytic community.
Though psychoanalysis faces a crisis, there are few systematic studies
on the process and outcome of psychoanalytic training. It would be

www.freepsychotherapybooks.org

6

instructive to gather data on the process and its results during the
training and devise some studies to see what kind of analysts emerge
from the different training modalities at the end of it. From the results
of our assessment, we then need to build innovative training models.
“Learning in supervision: a mutual experience” was chosen as the
theme of the 17th IPA precongress for 1997. This chapter is based on
a report of the follow up responses received from supervisors and
supervisees who presented at the 8th IPA Conference of Training
Analysts in Barcelona 1997 and who responded to a questionnaire
concerning their experience. By including supervising analysts and
candidate supervisees, the organizers intended to focus on learning
and to create a mutual assessment of this aspect of supervision. They
invited 24 pairs of supervisors and candidates or recent graduates to
present material from, and thoughts about, their work together in
terms of: a) the configuration of the supervisory setting

b) the

creation and maintenance of the learning alliance c) ambiguities in the
supervisory situation d) promotion or inhibition of development of
mutual learning in the supervisor and the candidate, e) the promotion
of independent and creative psychoanalytic thinking f) the influence
of the institution on mutual learning.
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The organizing committee in 1997 received both encouragement
as well as criticism for inviting candidates and recent graduates to a
conference of training analysts. In his report from the 4th IPA precongress on training back in 1971, Victor Calef had already
emphasized that “the capacity to take responsibility is an important
quality in the candidate and future analyst, and that the involvement
of the candidate in his own assessment was repeatedly urged in the
discussion. Greater freedom to question and explore, together with a
wider circle of input and feedback, can contribute significantly to
increased organizational flexibility and growth.”

Nevertheless, in

1997, the view of a significant number of institutes and training
analysts was still that they had to protect their candidates from
participation in their own evaluation and from taking part in the
discussion about how supervision in general and the style of their
supervisors in particular influence their learning!
The major concern was that inviting the candidate to participate
at a training analysts conference would interfere both with the
learning process and with the candidates´ conduct of the analyses
involved despite previous positive experience with the method.
Supervisee-supervisor pairs from four institutes where supervision
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was already being studied systematically had given presentations
prior to the Barcelona conference, and almost all of the supervisors
had emphasized the positive and enriching experience of working with
the candidate preparing and presenting their work and only one of
them had questioned the value of discussion in the presence of the
candidate. Nevertheless concerns reached the organizing committee.
So, the organizing committee for this precongress decided that this
time data must be collected. They arranged to do a thorough followup, contacting each supervisor and supervisee to learn how they had
experienced their participation at the conference – how it was for
them preparing their presentations, what it was like actually
participating in the Conference, how the presentation was used in the
discussion groups, what happened in the aftermath of the Conference,
and what influence they noted on their clinical work with the
analysand, their work in supervision, and the institute to which they
belonged. Similar questions were submitted to the supervisors: how
did the participation at the conference influence their work with the
candidates and their relationship with their institute?

After the

conference a questionnaire was sent to all 24 presenting supervisees
and supervisors asking them to provide their answers and to add their
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own spontaneous comments on the experience preparing for and
taking part in the conference (questionnaire is attached). Out of the
24 pairs, 23 supervisors (95%) and 20 supervises (85%) answered the
questionnaire.

Responses from supervisees
Responses from supervisees: 12 from Latin America; 6 from
Europe, 6 from USA.
No response from supervisees: 1 from US, 2 from Europe, 1
from Latin America

All the supervisees who responded stressed that the preparation
for the conference together with the supervisor increased the sense of
collaboration and comprehension of the psychoanalytic process, and
propelled a mutual effort to understand both the analytic and the
supervisory interaction.

Most of them emphasized what a useful

experience it was to reflect on different approaches to the analytic
process, on how learning takes place, and how knowledge is
transmitted.

Most of the supervisees experienced a transition to

greater collaboration and respect in the context of which they felt that
they matured from childhood to adulthood. The relationship with the
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supervisor was enriched and deepened.

Many underscored the

impression that their identity as analysts deepened.

They all

emphasized that the relationship with the patient was not negatively
influenced - at least on a consciously perceivable level – even though
one analysand had clearly perceived the analyst´s engagement in
something outside the analytic setting. A few referred to the “crossing
of boundaries from private to public” as they prepared to present to an
audience, and yet they considered this a valuable experience. The
triangular dynamics between supervisee-supervisor-training analysts
attracted the attention of one candidate.
According to a number of candidates, the quality of the discussion
in the small-groups was clearly dependent on the moderator. In most
groups the focus was on the aspects of learning and supervisory
interaction. 4 candidates mentioned the feeling of being intruded
upon, criticized, and super-supervised in the groups.

Several

respondents mentioned the value of the cross-cultural composition of
groups

and

the

importance

of

respectful

listening

and

acknowledgement of their work.
The institutes of the Latin American societies were strongly
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committed to the idea and gave support to the presentations of the
candidates, while in Europe there was no positive and even some
negative involvement from institutes that questioned the propriety of
candidate participation and expressed the fear that the experience
might negatively influence the supervisory and the analytic process.
None of the candidates who answered the questionnaire reported that
their participation had any negative effect on their work with
analysand and/or supervisor.
The general emphasis was that supervisors should make an effort
to increase the competence of the candidate, and to reflect upon how
they themselves function as supervisors. For instance, were they able
to avoid interfering with and rivaling the supervisees or using them
for narcissistic gratification? 6 supervisees had been invited to attend
the two group sessions on the second day of the conference but of
those who had attended only their own sessions, 6 mentioned that
they would have preferred to be included in the whole of conference
and they asked to receive the evaluation of the meeting and to read a
review of the conference by the organizing committee. 4 supervisees
mentioned that they will continue with the study of the supervisory
process, and offered to write up their experience of the conference and
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the supervisory process, focusing on how learning is facilitated as well
as hindered and how knowledge is transmitted.

Some of them

mentioned the importance of being included in the evaluation process
of the problematic supervisor as well as of the candidate.

Responses from supervisors
Responses: 12 from Latin America, 5 from Europe, 6 from
USA, (one of which did not use the questionnaire)
No response: 1 from Europe

Most supervisors described the preparation of the presentation
as a mutually enriching, stimulating, intense, and profound experience.
It gave them the impetus to reflect about process, style, and manner of
dealing with transference-countertransference issues in both analytic
and supervisory interactions. Open exchanges with the candidate as
an independent thinker and writing together in partnership were
positive experiences. Only a few mentioned a candidate’s experience
of anguish over the presentation. Discussion dealt with how to work
with countertransference reactions and blind spots in the candidate
without invading the privacy of the candidate’s personal analysis.
Some emphasized that they became much freer to include personal
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elements in the supervisory work. The group discussions were mostly
supportive, nonintrusive, and enhancing of confidence.

Some

emphasized that teaching and learning are different processes and
that it is extremely important for a supervisors to learn how they
influence the candidates’ learning.

One of the discussion groups

stayed focused on mutual preconscious contact and influence between
the three participants – patient/candidate/supervisor.

In all the

discussion groups there were different perceptions about what
constitutes psychoanalytic knowledge and how to convey it. For the
most part these differences stimulated discussion but sometimes
hampered it.

Quotations and Comments from Supervisees and
Supervisors after the precongress event
Comments from Supervisees:
“Expanded relationship with supervisor (caring, friendship,
respect, mutual learning. Enriching for development as
analyst, demystified, freer to develop and write from own
perspective. Preparing deepened and consolidated
relationship with supervisor; discuss, broaden ideas;
extremely positive experience. Analysis not influenced
directly, but indirectly as analytic identity deepened.
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Institute not really interested”.
“To prepare the paper, allowed for a wider comprehension of the
analytical work; we could establish our different positions
and see how mutual learning process influences change of
personality. Enriching to acknowledge the difficulties
implicit in becoming an analyst, which is not an even and
continuous path but full of complexities”.
“The crossing of frontiers was a central experience; clinical work
assumed a different dimension: turning public what is
private, observing more carefully my style of making contact
with the patient, all the difficulties to present clinical
material with always nuances and particularities”.
“The level of discussion in the small group was high; the questions
posed were motivating for clinical, theoretical and
institutional critical thinking. It was well conducted by
coordinator. Negative was to be told we could not attend
later sessions. I am not against a hierarchy of institutions;
training analysts have to have their private time, as
candidates do too. But there is a tendency to infantilize the
candidates, treating them as somebody that should not find
out about some dangerous topics!”
“The group was relaxed, open to learn from the candidate. Do go
on with conferences like this; a good analyst is not always a
good teacher; and the candidate too dependent to criticize!
Should have criteria for helpful, encouraging supervisor,
who does not satisfy narcissistic needs”.
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“I had a stimulating and positive reaction towards my supervisor;
we did receive support from the Institute but also met with a
critical attitude”.
“My attitude to the patient did not change, but the method of
following the patient changed to a more complete one”.
“I was first somewhat uneasy to publicly present a private
relationship , but it was very positive to show how we
agree/disagree and did solidify our intuitive connection and
we worked on with continued ease”.
“A valuable experience”.
“After the presentation we had a much better understanding with
each other and of how we work together”.
“After the conference we got a closer tie with the institute.”
“Strengthened in my opinion that too much of our training
remains unsaid, especially when it concerns supervision; it is
important to bring candidates together; I believe in a
constant dialogue. We came to understand the process
better during our preparation for the conference, we did find
common grounds, did see parallel processes. It was a mutual
learning. Our relationship progressed, became more a
consultation than supervision; could freely talk about
frustrations, and about evaluation. Supervision is becoming
gradually more a theme for discussion at our Institute.”
“Prepared to present our experience in the institute. I have now

www.freepsychotherapybooks.org

16

more trust in my own learning and a stimulated interest in
supervision.”
“I am very much interested in how psychoanalytic knowledge is
transmitted, and to share experiences with analysts of
different backgrounds. It reinforced our relationship, new
light, increased interest to conceptualise. We had firm
support from our Institute”.
“I was enriched by the cross-cultural aspects, but did miss a vision
of the whole meeting, as I could not attend the final plenary.
The committee could organise a publication containing the
papers and the result of this research”.
“The first reaction of the group was rather disappointing, they
wanted more clinical evidence not our approach to deal with
mutual aspects of supervision. I was invited to attend next
day, and was surprised by the intensity of my own
participation, passionate, positive-enriching experience.
Deep discussion concerning ways of working, relation
supervisor/supervisee. Strengthened our relationship, to
revise/reread, rethink. Decided continue investigate field”.
“We could touch on matters of countertransference in supervision.
Would have been good/important to remain in the group
throughout to think more deeply. I did use my own analysis
to understand and work with my reactions to presentation.
It was important to reflect on my concerns to protect
patient, confidentiality, privacy, still not to overwork the
process, to be available for spontaneous discoveries. Much
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was stirred up that lead to valuable learning”.
“The group was very interested in the candidate´s perspective on
supervision and how supervision can do wrong. I was
somewhat disappointed that there was really very little
discussion of mutuality and that supervision is still very
much considered as a `downhill´ process from supervisor to
candidate”.

Comments from Supervisors
“Discussion extraordinary interesting, intense, profound, sincere,
helpful for reflecting more. Valuable experience, able to
reflect. ”
“The major achievement was that the candidate was invited to all
sessions; it was the best way for all to learn and share
experience and have an open exchange of ideas. Our
relationship was well perceived as mutually respectful, open
to experiment on a “playground“.
“The plenary at the end was somewhat repetitive”.
“All in all a very positive experience, solidarity and partnership.
The supervisee could bring up more confident material
which led to new perspectives on our work. The analysis is
evolving well”.
“Intense anguish in transference was seen also in supervision.
Elaboration of this allowed rethinking and deepening of
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experience. Reflecting about the analytic and supervisory
process provided a maturing experience, patient also
benefited, and so did I, the supervisor, mature”
“We did rethink many questions: what is supervision, a training
supervision, function of supervision, influence of the and on
the emotional experience of the analytic pair. New questions
in the group-discussion: emergence of supervisee's identity
being respected by supervisor; how to research transference
and countertransference phenomena of analyst, how to
discriminate supervision from personal analysis, to respect,
and not invade it, still demystify the omnipotence and
omniscience of training analyst; to differentiate mutual
learning from mimetic learning! Discussion is going on at
our institute. I do not believe in the absolute neutrality of
the supervisor - he should become aware of unconscious
rivalry and conflicts with the evolving candidate. Supersupervision is important”.
“Preparation promoted special reflection about supervision.
Preparing together had increased our capacity to
communicate the process to each other and comprehension
of process with the patient. The Institute is interested,
discussion continues”.
“I have serious doubts regarding the utility of this system, in this
environment. That the candidate had to leave halfway (even
if it permitted a greater degree of freedom in the discussion
of the case) was infantilizing for the candidate who already
suffers enough of this experience during the usual training
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process. Preparing was positive, but not transcendental,
based on a very good working relationship - without which it
could become a distorting experience. No major changes,
maybe increased theoretical preoccupation which I do not
consider as favourable. Our Institute remained on the
sidelines.”
“The experience with the group was positive. The supervisee is
now a colleague. The Institute was not in favour for the
participation, but we did not ask for permission.”
“The candidates conduct did not change, but his understanding of
the patient improved. Our Institute is involved and
interested. Be sure that confidentiality is provided”.
“Most important was to get the privileged authenticity of the
candidate and ignore the aspect of authority from the
didactic analyst and the consequent intrusion of childish
aspects in the candidate. We chose to mark the individuality
of our jointly work to the congress during its writing,
presentation and the congress. The discussion group was
receptive, did not overstep in interpretation or criticism the
supervisee. It gave also an opportunity to question the way
knowledge is transmitted - not to clone candidates and
produce childish dependency and imitation. It was
interesting to notice the transferential remains in every
relationship, the unavoidable presence of the personal was
noticed as well as the respect for the individuality of the
experience. From the institute there was a lack of interest in
the IPA activities, with many reactions against the project to
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invite candidates. In the whole I feel the proposal, the project
and debate are a progress in the creative freedom of
analysis. Wish would be more frequent experience”.
“Teaching and learning two highly different processes and if
candidate is not included in these discussions,
supervisors who teach do not have data as to
effectiveness of their teaching. Highly appropriate for

the
the
the
the

learner to be present! Single candidate might be intimidated
- but highly advantageous if different candidates can explore
different
supervisory
supervisors.”

experiences

together

with

“The presence of the supervisee was an important facilitating
factor in the success of the whole enterprise. It was
unfortunate that the supervisee was not asked to stay with
the group for the next day. The compromise solution arrived
at in order to accommodate objections was unfortunate and
potentially destructive. The underlying controversy pertains
to the different perceptions of what constitutes
psychoanalytic knowledge and to the best way to convey it.
As an educator Freud operated for the most part within the
realm of a positivistic epistemology and therefore it is not
surprising that many analysts still operate within the bounds
of it. Accordingly psychoanalysis is in possession of a body
of knowledge that can only be revealed within a completely
structured situation in which the teacher remain in full
control. Under such circumstances supervision resembles
the analytic process despite the procedural differences
involved. Anything that disrupts the formal structure is
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considered intrusive and destructive. In recent years many
analysts have departed from such notions. The body of
knowledge of Psychoanalysis is for them not so well
developed and interwoven with personal and idiosyncratic
notions. In the supervisory setting the supervisor is
perceived as a facilitator or as a constant where the
interaction is only partially dialectic. There is a flexible
procedural structure”.
“The candidate became interested to write a paper on supervision
from the candidates perspective.
“The exchange with colleagues and presence of supervisee in the
discussions was helpful, promoting a meaningful
supervisory exchange. I will write a paper on this”.
“We presented our paper for the institute, which resulted in
enthusiastic planning to repeat this kind of presentations.
Discussion in the institute reduces superego fantasies and
stimulates to transmit experience from both parts”.

Answers to the follow-up study questions
Do the presenters confirm/disconfirm the assumption that
the participation of the candidate will add new and important
information about the supervisory process and increase
understanding about what facilitates or hinders learning?
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With two exceptions the participation did add new information
and increased understanding. The assumption is confirmed.
Do the presenters confirm/disconfirm that the participation
of the candidate did intrude and negatively influence the
supervisory process?
The participation did not have a negative influence.
Do the presenters confirm/disconfirm the assumptions that
the presence of the candidate will hinder free discussion and
reinforce the defenses of the candidates, and that conflicts could
be acted out and negatively intervene with learning?
Two supervisors mentioned that the presence of the candidate
did hamper discussion. Many emphasized that the candidate’s
presence was advantageous for the discussion and two wished that the
invitation should have been for the whole conference. In six groups the
candidate was invited by the group to stay for the second day.
Do the presenters report directly or indirectly that by
revealing confidential material they were affected by the
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transgression of the boundaries around the supervisory
interaction?
Three candidates mentioned that they were concerned about this
and worked with the question. In one instance the intrusion of the
coming presentation and its effect on the analytic process did become
the focus of supervision. None experienced any negative effect.
Do the presenters confirm or disconfirm that they learned
something new from the experience of preparing and doing a
conjoined presentation?
Almost without exception, both candidates and supervisors
emphasize strongly, that they did learn from preparing and
participating in the conjoint presentation.
Do the presenters confirm/disconfirm that the presentation
influenced the conduct of the candidate´s analytic work in any
way?
One

presenter

emphasized

that

the

presentation

was

experienced as an intruder both in the analytic and in the supervisory
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process, perceived in the dream-material of the analysand; but this did
also enrich the supervision and also deepened the analytic process. To
break the frame demands a firm and secure structure. According to
the other respondent there was a positive influence on the ongoing
analytic work.
Do

the

presenters

confirm

or

disconfirm

that

the

presentation influenced the conduct of the supervisory work in
any way?
Did not interfere negatively, for the most it had a facilitating
influence.
Did the presentation have any effect on the participant´s
relation to the institute?
Mostly not, with the exception of two Latin American, two North
American, and one European Institute.
Did the presenters experience that the discussion in the
small-groups was focused on the preselected aspects of the
supervisory process?
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According to a majority the focus was on the pre-selected aspects,
in three groups it became more a supervision of supervision.
Do the presenters confirm/or disconfirm that the work they
put into participating in the conference was worthwhile?
Without exception those who answered felt it worthwhile.
Do the presenters agree to collaborate with a follow up five
years after the conference?
All of those who answered are willing to collaborate with a future
follow-up.

Conclusion
I would like to close this chapter with a quotation from Leo
Stone’s 1975 paper: “The scientific group, like the individual whose
sense of self and essential worthwhileness are well founded and
secure, need not fear contacts with others, nor confrontations with
new ideas and new methods” (p. 367).

Nor indeed need it fear

evolution, modification, and possibly improvement deriving from
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other contemporary sciences. Cross-fertilization is not to be equated
with contamination.

Most of the respondents emphasized the

importance of becoming more aware of the mutuality of the
supervisory process and the positive influence of involving the
candidate to reflect on and evaluate how learning proceeds and to
become more aware of the positive respective negative influence both
parties can have in this. The crisis in psychoanalysis can stimulate a
response that is more profound than the usual individual and group
self-examination. We need to respond by relinquishing the residues of
a priestly omniscience that refuses to be susceptible to criticism from
within or without. Giving this up will be in no sense a regression or a
loss. It will be a prodigious advance. Psychoanalysis in its present
form still has a plenitude of untapped resources to offer as science, as
therapy, and as the parent to other therapeutic methods.

It will

probably remain the optimum treatment for certain individuals in the
foreseeable future and a valuable basic training experience for all
psychotherapists. In its present strictly delimited form, it provides a
source of data, a model for comparative study, and a basis for
experimental variations of incalculable value.

But it would be

fundamentally wrong to assume that it cannot change, or should not
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be changed, if adequate reasons for such change are developed. Well
considered efforts in this direction should be welcomed with an open
and tolerant mind, encouraged, and examined critically to be sure of
the path. An important aspect of that change will depend on the place
of the candidates in training and within the training institutions
moving on from that of pupil to equally responsible collaborator.

www.freepsychotherapybooks.org

28

References
Alexius, B. (1994). Att reflektera över reflexioner: En studie av elevernas
värdering
av
handledning
på
handledning
under
handledarutbildning
i
psykoterapi
och
psykiatriskt
behandlingsarbete
1988-90.
Examensarbete
vid
handledarutbildning 1990-92, [To reflect over reflections: A study
of the students’ evaluation of supervision on supervision during a
supervisor training program in psycho-therapy and attached
psychiatric treatment 1988-90.] Utbildningsenheten, Psykiatriska
verksamheten, Västra sjukvårdsområdet, Stockholms läns
landsting.
[Psychotherapy Training Unit, Western area of
medical care, Stockholm County Council. Examination thesis at a
supervisor training program 1990-92.]
Andersen, M. & Andersson, C. (2001) Den psykoanalytiska gemenskapen
föder analytikeridentiteten – en intervjustudie med kandidater i
psykoanalytisk utbildning.
PhD thesis at the Institute of
Psychology, University of Stockholm.
Appelbaum, S.A. (1978). Pathways to change in psychoanalytic therapy.
Bulletin of the Menninger Clinic. 43:239-251.
Arlow, J. A. (1963). The supervisory situation. J. Amer. Psychoanal. Assn.
11:576-594

www.freepsychotherapybooks.org

29

Armelius B-Å & Kullgren G (1986). Soft modeling of the psychological
characteristics of suicided and nonsuicided borderline patients.
Umeå: DAPS:report No 14.
Aronowitsch, E. (2002). Evaluation and assessment in psychoanalytic
supervision. Internal working paper of EPF-WRE, 2002, ed. M.
Target, and E. Aronowitsch.
Auchinloss, E. L. & Michels, R. (2003). A reassessment of psychoanalytic
education. Controversies and change. Int. J. Psychoanal. 84:387403.
Balint, M. (1948). On the psychoanalytic training system. Int. J. Psychoanal.
29:163-173.
Boalt Boëthius, S. & Ögren, M-L. (2003a). Grupphandledning: Den lilla gruppen
som forum för lärande. Stockholm: Mareld och Ericastiftelsen.
_____

(2003b). Samspel mellan handledare och handledd i
psykoterapiutbildning. I S. Boalt Boëthius & M-L. Ögren (red.)
Grupphandledning: Den lilla gruppen som forum för lärande.
Stockholm: Mareld och Ericastiftelsen.

_____ (2006). Group supervision from a small group perspective. Nordic
Psychology. 58: 22-42.
Bromberg, P. M. (1982). The supervisory process and parallel process in
psychoanalysis. Contemp. Psychoanal. 18:92-110.
Cabaniss, D. L., Glick, R. A. and Roose, S. P. (2001). The Columbia supervision
project. Data from the dyad. J. Amer. Psychoanal. Assn. 49:235-267.

www.freepsychotherapybooks.org

30

Calef, V. (1972). A report of the 4th Pre-congress on training, Vienna 1971, to
the 27th IPA Congress. Internat. J. Psycho-Anal. 53:37-43.
Caligor, L. (1984). Parallel and reciprocal processes in psychoanalytic
supervision. Contemp. Psychoanal. 17: 1-27.
Dewald, P. (1987). Learning Process in Psychoanalytic Supervision:
Complexities and Challenges. New York: International Universities
Press.
Dijkuis, J. H. (1979). Research on training in psychotherapy. In: DeMoor, W. &
Wijngaarden, H. R. (eds.). Psychotherapy: Research and Training.
Amsterdam: Elsevier & North Holland Biomedical Press.
Eisold, K. (2004) Problems of power in psychoanalytic institutions
Psychoanal.Inq.24:151-170.
Ekstein, R. & Wallerstein, R. (1958). The Teaching and Learning of
Psychotherapy. New York: Basic Books.
Emde, R. N. (1975). Report from the National Conference on Psychoanalytic
Education. J. Amer. Psychoanal. Assn. 23:569-586.
Enoksson, H., Hartelius, M., Jonsson, K. Y., Macek, I. & Szecsödy, I. (2011). Att
utvecklas som handledare. Insikten.1:13-19.
Epstein, L. (1985). Der Reziproke Paralellprozess. Forum Psychoanalyticum.
1:131-142.
Festinger, L. (1957). A Theory of Cognitive Dissonance. Stanford: Stanford
University Press.

www.freepsychotherapybooks.org

31

Field, K. Cohler, B. J., & Wool, G. (1989). Learning and education:
psychoanalytic perspectives. Ed: K. Field, B. J. Cohler, G. Wool.
Madison, WI: Int. Univ. Press.
Fleming, J. & Benedek, T. (1966). Psychoanalytic Supervision: A Method of
Clinical Teaching. New York: Grune & Stratton.
Freud, S. (1912). Recommendations to physicians practicing psychoanalysis.
S. E. 12:111-120.
Frijling-Schreuder, E.C.-M., Isaac-Edersheim, E. & Van Der Leeuw, P.J. (1981).
The supervisor's evaluation of the candidate. Internat. J. PsychoAnal. 8:393-400.
Garza-Guerrero, C. (2004). Reorganisational and educational demands of
psychoanalytic training today: Our long and marasmic night of one
century. Internat. J. Psycho-Anal. 85:3-26.
Gediman, H. K., and Wolkenfeld, F. (1980). The parallelism phenomenon in
psychoanalysis and supervision: it's reconsideration as a triadic
system. Psychoanal Quarterly. 44:234-255.
Glick, P., Eagle, P., Luber, B., & Roose, S. (1996). The fate of training cases.
Internat. J. Psycho-Anal.7:803-812.
Goin, M. K. & Kline, F. M. (1974). Supervision observed. Journal of Nervous and
Mental Diseases. 158:208-213.
_____ (1976). Countertransference: a neglected subject in clinical supervision.
American Journal of Psychiatry. 133: 41-44.

www.freepsychotherapybooks.org

32

Greenberg, L. S. (1984). Task analysis: the general approach. In Rice, L. N. &
Greenberg, L. S. (Eds.) Patterns of Change. Intensive Analysis of
Psychotherapy Process. (pp 124-148). New York: The Guilford
Press.
Grey, A. and Fiscalini, J. (1987).
Parallel process as transferencecountertransference interaction. Psychoanal. Psychol. 4:131144[à].
Gross-Doehrman, M. J. (1976). Parallel processes in supervision and
psychotherapy. Bull. Mennin. Clinic., 1:9-105.
Heising, G. (1976). Zur Psychodynamik der Supervision. Praxis der
Psychotherapie. 21: 185-191.
Hofstadter, D. (1979). Godel, Escher, Bach: an Eternal Golden Braid. New
York: Basic Books.
Holmstedt

Lothigius, A. (1986). En retrospektiv studie över en
handledarutbildning.
Psykologexamensarbete,
Psykologiska
institutionen, Stockholms universitet.

Jacob, P. (1981). The San Francisco project: the analyst at work. In:
Wallerstein, R. (Ed). Becoming a Psychoanalyst. A Study of
Psychoanalytic Supervision. New York: International Universities
Press.
Jansson, V. (1975). Psykoterapihandledningens pedagogik. UHÄ rapport.
1975:23. Stockholm.
Johansson, I. (2003). Uppfattningar om en psykoanalytikerutbildning – en

www.freepsychotherapybooks.org

33

kvalitativ enkätstudie. PhD thesis at the Institute of Psychology,
University of Stockholm.
Kappelle, W. (1996). How useful is selection?
77:1213-32.

Internat. J. Psycho-Anal.

_____ (1986). Institutional problems of psycho-analytic education. J. Amer.
Psychoanal. Assn. 34:799-834.
Kernberg, O. (1996).
Thirty methods to destroy the creativity of
psychoanalytic candidates. Internat. J. Psycho-Anal. 77:1031-1040.
_____ (2000). A concerned critique of psychoanalytic education. Internat. J.
Psycho-Anal. 81:97-120.
Kline, F., Goin, M. K. & Zimmerman, W. (1977). You can be a better supervisor.
The Journal of Psychiatric Education. 2:174 -179.
Kubie, L. (1958). Research into the process of supervision in psychoanalysis,
Psychoanal.Quart. 27:226–36.
_____ (1974). The drive to become both sexes. Psychoanalytic Quarterly. 43:
349-426.
Körner, J. (2002). The didactics of psychoanalytic education. Internat. J.
Psycho-Anal. 83:1395-1405.
Lambert, M. J. (1980). Research and the supervisory process. In: Hess, A. K.
(Ed). Psychotherapy Supervision: Theory, Research and Practice.
New York: John Wiley & Sons.

www.freepsychotherapybooks.org

34

Langs, R. (1979). The Supervisory Experience. New York: Jason Aronson.
Leuzinger-Bohleber, M. (1984). Psychotherapeutische Denkprozesse. Kognitive
Prozesse bei der Indikation Psychotherapeutischer Verfahren. Ulm:
PSZ-Verlag.
Lindgren,

D.
(2002).
Kulturens
kraft
–
aspekter
av
en
psykoanalytikerutbildning. PhD thesis at the Institute of
Psychology, University of Stockholm.

Loewald, H. (1960). On the therapeutic action of psycho-analysis. Internat. J.
Psycho-Anal. 41:16-33.
Marcus, H. (1985). Freud and Dora: Story, History, Case history. In:
Bernheimer, C. & Kahane, C. (Eds) In Dora's Case. New York:
Columbia University Press.
Martin, G.C., Mayerson, P., Olsen, H.D. & Widberg, J.L. (1978). Candidates'
evaluation of psychoananalytic supervision. J. Amer. Psychoanal.
Assn. 26:407-424.
Myerson, P. G. (1981). On being a member of a supervision study group. In:
Wallerstein, R. (Ed). Becoming a Psycho-analyst. New York:
International Universities Press.
Ögren, M-L., Apelman, A. & Klawitter, M. (2003). Gruppen i handledningen. I S.
Boalt Boëthius & M.L Ögren, (Red.) Grupphandledning: Den lilla
gruppen som forum för lärande. Stockholm: Mareld och
Ericastiftelsen.
Ögren, M-L. & Boalt Boëthius, S. (2005). Vägen från terapeut till handledare.

www.freepsychotherapybooks.org

35

Handledda
och
handledares
erfarenheter
handledarutbildning. Insikten. 4:14-24.

av

en

Ögren, M-L., Boalt Boëthius, S. & Sundin, E. C. (2008) From psychotherapist to
supervisor. Supervisees` and supervisors` experiences of a
supervisor training program based on group supervision. Nordic
Psychology. 60 (1):3-23.
Piaget, J. (1958). The Development of Thought: Equilibration of Cognitive
Structures. New York: Viking.
Reeder, J. (2001). Hat och Kärlek i Psykoanalytiska Institutioner. En professions
dilemma. Stockholm: Brutus Östlings Bokförlag.
_____ (2004) Hate and Love in Psychoanalytic Institutions. The dilemma of a
profession. New York: Other Press.
Reichelt, S. & Skjerva, J. (2002), Correspondence between supervisors and
trainees in their perceptions of supervision events. Journal of
Clinical Psychology. 58: 759-772.
_____ (2002). What is good supervision - correspondence between supervisors
and trainees in their perception of supervision events. Journal of
Clinical Psychology. 58: 759-772.
_____ (2004): Supervisor competence: Tasks and challenges in the supervisor
role. Nordisk Psykologi. 56 (2): 75-91.
Richter, C. (1980). Handledaridentitet - Utvärdering av en Hadledarutbildning.
Examinationsarbete vid Psykologiska Institutionen. Stockholms
Universitet.

www.freepsychotherapybooks.org

36

Rioch, M. (1976). Dialogues for Therapists. San Francisco: Jossey-Bass.
Rodriguees & J. P. Vidal (Eds). Monograph on Supervision. London: Karnac.
Rönnestad, M. H. & Reichelt, S. (1999), Psykoterapiveiledning. Oslo: Tano
Aschehoug.
Sachs, D. M. and Shapiro, S. H. (1976). On parallel processes in therapy and
Teaching. Psychoanal Q. 45:394-415[à].
Sandell, R. (1985). Influence of supervision, therapist's competence and
patients ego level on the effect of time- limited therapy.
Psychotherapy and Psychosomatics, 44, 103-109.
Schachter, J. & Luborsky, L. (1998). Who is afraid of psychoanalytic research?
Analysts´attitudes toward reading clinical versus empirical
research papers. Internat. J. Psycho-Anal. 79:965-970
Schlesinger H J (1981). General principles of psychoanalytic supervision. In:
Wallerstein R (Ed). Becoming a Psychoanalyst. New York:
International Universities Press.
Searles, H. (1965). Problems of psychoanalytic supervision. In: Collected
Papers in Schizophrenia and Related Subjects. London: Hogarth
Press Ltd.
Stone, L. (1975).

Some problems and potentialities of present-day

psychoanalysis. Psychoanalytic Quarterly, 44:331-370.
Sundin, E. C., Ögren, M.-L. & Boalt Boëtius, S. (2008). Supervisor trainees’ and
their supervisors’ perceptions of attainment of knowledge and

www.freepsychotherapybooks.org

37

skills: An empirical evaluation of a psychotherapy supervisor
training program. British Journal of Clinical Psychology, 47, 381396.
Szecsödy, I. (1974). Handledning i psykoterapi. Psykisk Hälsa, 1, 23-32.
_____ (1986). Feedback in psychotherapy and training. Nordisk Psykiatrisk
Tidskrift, 40:193-200.
_____ (1990). Supervision: a didactic or mutative situation. Psychoanalytic
Psychotherapy, 4, 245-262.
_____ (1990). The Learning Process in Psychotherapy Supervision. Stockholm:
Karolinska Institutet. Academic dissertation.
_____ (1994). Supervision–a complex tool for psychoanalytic training. Scand.
Psychoanal. Rev. 17:119-129
_____ (1997a) (How) is learning possible in supervision? In: B. Martindale,
Mörner, M. E. Cid Rodrigues & J. P. Vidal (Eds.), Supervision and its
Vicissitudes, pp. 101-116. London: Karnac.
_____ (1999) How far do our training-models meet the needs of the candidates
of today. EPF Bulletin 52, 57-72.
_____ (1999). Report on the follow-up responses received from the presenting
supervisors/supervisees at the 8th IPA Conference of Training
Analysts in Barcelona 1997. IPA Newsletter 8(2):20-23.
_____ (2003) To become or be made a psycho-analyst. Scand. Psychoanal.
Rev.,26:141-150.

www.freepsychotherapybooks.org

38

_____ (2003b) Zur Dynamik der Interaktion in der Supervision PsA-Info Nr 55
pp. 5-17. Berlin
_____ (2003c) On a reassessment of psychoanalytical education: Controversies
and changes. Internat J. Psycho-Anal. 84, 1063-1064.
_____ (2004). How does psychoanalysis work? In D. Anastapoulos & E.
Papanicolau (Eds) The Therapist at Work. London: Karnac.
_____ (2008). Does anything go in psychoanalytic supervision? Psychoanal.
Inquiry, 28, 373-386.
Szecsödy I & Gyllensköld K (1992). The Learning Process in PsychotherapySupervision and in Psychotherapy: Theories and Applications. 1:
Nordic Symposium for Supervisors. Stockholm.
Szecsödy, I., Kächele, H. & Dreyer, K. (1993). Supervision: an intricate tool for
psychoanalytic training. Zeitschrift Psychoanal. Theorie und Praxis,
8:52-70.
Teitebaum, S. H. (1990). Supertransference: the role of the supervisor´s blind
spots. Psychoanal.Psychol. 7(2):243-258
Thomä,

H. & Kächele, H. (1973). Wissenschaftstheoretische und
methodol¬ogische Probleme der klinisch psycho-analytischen
Forschung. Psyche, 22, 205 - 236, 309 - 355.

_____(1987). Psychoanalytic Practice. Vol 1: Principles. Berlin, Heidelberg, New
York: Springer Verlag.
_____(1999). Memorandum about a reform of the psychoanalytic education.

www.freepsychotherapybooks.org

39

IPA Newsletter 8: 33-35.
Tuckett, D. (2005). Does anything go? Towards a framework for the more
transparent Internat J. Psycho-Anal. 86:31-49.
Wallerstein, R. (1981). Becoming a Psychoanalyst. A Study of Psychoanalytic
Supervision. New York: International Universities Press.
Watillon, A. (1993). Introduction. Psychoanalytic Training in Europe. Second
Bulletin Monograph
Wiegand-Grefe, S. (2004) Destructive processes in psycho-analytic training. A
plea for a reform on training. Forum der Psychoanalyse. 20:331350
Wiener, J, Mizen, R. & Duckham, J (Eds. 2003).Supervising and Being
Supervised. NY: Palgrave Macmillan
Wold, S et al (1983). Pattern recognition: Finding regularities in multivariate
data. In Martens H & Russwurm H (Eds.). Food Research and Data
Analysis. London: Applied Science Publishers.
Zachrison, A. (2002). Psychoanalytic models of supervision: Issues and ideas.
Internal working paper of EPF-WRE, 2002, ed. M. Target, and E.
Aronowitsch.Zimmer, R. B. (2003).
Reassessment of
psychoanalytical education: Controversies and changes. Internat.
J. Psycho-Anal. 84:143-155.

www.freepsychotherapybooks.org

40

