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Research: Increasing Competence in Supervision
and Training for Supervision

The complex learning process in supervision

The position of the trainee in psychotherapy and psychoanalysis is both
difficult and ambiguous (Szecsédy, 1990, 1994, 1997a, 1997b, 1999, 20033,
2003b, 2003c, 2008). It is hard for the supervisee to be a good enough
therapist while still in training. It is difficult to be a real person while being
related to in different transference roles, and it is challenging to explore
difficulties and frailties openly while being evaluated. It is hard for the
supervisor to succeed in providing optimal conditions for training and at the
same time feel confident of safeguarding the optimal conditions needed for
the patient’s ongoing therapeutic process. The supervisor must respect the
complex identity of adult supervisees and allow for the fact that they may be
at different stages professionally. Being trusted, being viewed with
thoughtful curiosity, being greeted with respect and insight into the fact that

closeness and distance are needed in different ways at different phases of the
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trainees’ development — all this is important for the creation of the trainee’s

confidence in her ability to learn and change.

Learning is strongly influenced by existing internal psychic structures,
conscious goals, and unconscious intentions. Psychological defenses interfere
with the processing of information. Anxiety, pain, shame and excessive guilt
block learning. Mental pain may lead to disorganization, where the ability to
stay open for new impressions is extremely limited. The experience may lead
to a loss of self-esteem and cause shame. The quality of relationships with
teachers and supervisors affects processes of imitation and identification that
are important aspects of learning. The trainee’s ability to think over the
interaction with her patient — who may arouse strong feelings and
sometimes cause bewilderment — demands that the supervisor be able to
create and maintain a platform that leaves room for reflection. The ability to
"reconsider"” is one important criterion in evaluating how trainees progress in

training.

In a descriptive, empirical study, I attempted to observe and clarify how
learning takes place in the supervisory situation (Szecsédy, 1990). The
primary aim for this hypothesis-generating descriptive study was to clarify
and better understand the learning process in the supervision of dynamic
psychotherapy. Transcripts of four conducted supervisions of a

Psychotherapy Training Course (1980-1982) were studied qualitatively,
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using conditional predictions and contrasting the "actual” interaction with an
inferred "ideal problem-solving route”. Qualities influencing the learning
process observed and delineated in the course of the descriptive study were
formulated as variables and the transcripts of selected sessions were rated
following a manual. Ratings were also made by independent judges, and the

scores of the ratings were analyzed with the Principal Component Method.

Training of supervisors

The necessity to increase the competence of supervisors via training is
being recognized more than ever before. Already in 1974, as the first
decisions were taken to organize psychotherapy training in Sweden, a
training program for supervisors was suggested, planned and carried through
under the auspices of the University of Stockholm (Jansson, 1975). It was run
as an experiment in which both trainers and trainees were highly
experienced psychotherapists and psychoanalysts who provided training in
parallel to creating ideas about the training itself. In continuous case
seminars in small groups, the supervisory work of the members was studied,
discussed, and evaluated. In small group seminars, available literature on
supervision was read and discussed. Towards the end of this experiment a
provisional taxonomy for future training of supervisors was created by the
participants. In 1979 formal training of psychotherapy supervisors was made

obligatory in Sweden, and in 1987 this was extended to include the training of
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supervisors of psychoanalysis. The goals for training of supervisors - as
suggested in 1975 at the end of the first supervisor training - were

formulated as follows:

e To reflect on and understand her own motives for undertaking
supervision beyond the desire to be competent and
authorized, such to gain status, to compete, to fulfill illusions,
to learn about learning

e To form a learning alliance with the supervisee
e To establish a working platform for herself as supervisor

e To establish and maintain phase specific levels of security in the
supervisory situation

e To encourage continuous reflectiveness about the ongoing

therapeutic relationship

e To formulate educational diagnoses related to lack of knowledge
and skill and discriminate between dumb and blind spots
that account for defensive warding off of information

e To focus on the mutuality of interaction between patient and

therapist, trainee and supervisor

e To focus on patient/therapist interaction in terms of how the
patient’s personality, past experiences, conflicts and
transference enactments are expressed in the interaction
with this particular therapist and how the therapist
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experiences this, reacts to it, and interacts with the patient
 To recognize the presence and effect of parallel processes
e To increase the dexterous use of theory
« To encourage the capacity for self-reflection and self-assessment

e To increase the capacity for tolerating uncertainties and not
knowing by not forcing the experience to fit preconceived

ideas and theories

e To understand and deal with the ever present ambiguities in the

supervisory relationship

Each trainee supervisor starts supervising a trainee therapist once a
week and meets a super-supervisor every second week. After one year, the
frequency of supervision is decreased to every second week and that of the
trainee to once a month. The training of supervisors covers three academic

terms with seminars on various themes

a) dynamics of training, dynamics of institutions

b) the learning alliance
c) group-dynamics of clinical and supervisory situations

d) transference, countertransference, and their effect on, and

influence by, the institution
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e) the study of the supervisory process in relation to the

psychotherapeutic process.

A useful outcome of the supervision course was that the final evaluation
of the course led to a discussion of criteria for evaluating supervisors and

supervision.

For the evaluation of supervisors 10 criteria can be used:

1. Ability to establish for herself a working platform that allows for
play as well as work - similar to the one demonstrated by

the super-supervisor

2. Ability to reflect on and recognize the different roles he fills in the
training organization and in relation to the institution where

the supervisee works

3. Ability to reflect on and understand her own motives for
undertaking supervision beyond the goal of being trained
and authorized as a supervisor, such as to gain status, to
compete, to fulfill illusions, to learn about learning

4. Ability to make a pedagogic diagnosis and differentiate learning
problems due to deficit versus conflict

5. Ability to follow and identify the process developing between

patient-analyst and between trainee and supervisor

6. Ability to contain and deal with the built- in ambiguities in the

supervisory situation without resorting to primitive
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defenses

7. Ability for establishing phase- specific levels of security in the
supervisory situation

8. Ability to provide space for the supervisee to bring in his
emotionally cathected experiences of the interaction with
the patient

9. Ability for tolerating uncertainties and not knowing by not forcing
the experience to fit preconceived ideas and theories

10. Ability to explore and play and enjoy the supervisory work

Importance of conducting research on supervision and its training

Training of supervisors worldwide is still exceptional except in Sweden,
Norway, England, Australia, and USA. Study of the training of supervisors is
even more unusual. An interesting study in Oslo and Bergen (Reichelt &
Skjerve, 2002, Ronnestad & Reichelt, 1999) was conducted on students of
psychology and their supervisors in training. The researchers noted a
discrepancy between the way that supervision of psychotherapy is described
in books and how students experienced it. Many of the supervisors in training
were astounded to learn how they actually supervised. The greatest problems
were caused by hidden agendas-such as when the supervisor did not openly

express what she aimed at-and the lack of a symmetrical, mutually respectful
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relationship with the supervisee. The most important factor for the student
was the personality style of the supervisor, the preferred style being non-
authoritative, reassuring, supportive, and tolerant. When the supervisor had
strong conceptions about supervision or about the patient brought to

supervision, trainees felt managed.

There are now many Swedish studies on supervision and training of
supervisors (Richter, 1980; Holmstedt Lothigius, 1986; Alexius, 1994; Ogren,
Apelman & Klawitter, 2003; Boalt Boéthius & Ogren, 200343, Boalt Boéthius &
Ogren, 2003b; Ogren, Apelman & Klawitter, 2003, Ogren & Boalt Boéthius,
2005; Boalt Boéthius, & Ogren, 2006; Ogren, Boalt Boéthius & Sundin, 2008;
Sundin, Ogren & Boalt Boéthius, 2008). These studies show the importance of
frame keeping, clear structure, openness and directness, tolerance, and
serving as a good model for identification. The supervisors saw the need to
change their style from being more pedagogic at the beginning to becoming
more and more process oriented. The super-supervisors acknowledged that

supervision is a profession and requires a specific training.

At Ersta-Skondal Academy, Stockholm, Sweden, where there is training
of supervisors in parallel with training of therapists, four psychotherapy
students chose to write their exam theses on their studies of supervisor-
training. Two supervisor trainees agreed to give material for these studies.

They were interviewed, and three supervisory sessions at the beginning and
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at the end of training were audiotaped. The resulting four studies, each with a
different focus, applied different methodologies (Enoksson, Hartelius,
Jonsson, Macek & Szecsddy, 2011). Review of the four studies reveals a
remarkable difference between self-report on interview versus independent
review of transcripts. One study based on the interviews reported that both of
the supervisor trainees claimed that they had made a change in focus from
either patient or therapist to the interaction of patient and therapist and a
change in position to that of “being the third”. Both had wished to be collegial
with the supervisee at the beginning, but became more conscious of the
differences in roles and power towards the end of training. They felt that this
made both supervisor and supervisee more relaxed, confident in their
position, and therefore more open to give and receive critique. In another of
the four studies, interviews and transcripts from one supervisor was
compared with the other. One of the supervisors became more active and
more educational towards the end of the supervision, feeling more
responsibility for the work of the supervisee. The other supervisor became
quieter, listening, giving fewer suggestions or instructions, focusing on the
here and now, and elucidating transference issues. Two of the four studies
looked at the transcripts in depth. One study found that one supervisor was
guiding and steering the trainee, could not “let go” and remained rather
controlling to the end whereas the other supervisor became more active and

cooperative, on a more equal footing with the supervisee, deepening the
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alliance and focusing on reflecting and understanding the interaction and the

countertransference.

It is fascinating, that what trainee supervisors do and what they think
they do differ so much, seen when transcriptions of audio taped therapies and
supervisions are compared to self report from trainee therapist and trainee
supervisor. The overall impression is that there is a discrepancy between the
literature on supervision and the reality. The ideal is that the influence of the
supervisor decreases during the process. Several other studies (Reichelt &
Skjerve, 2002; Ronnestad & Reichelt, 1999; Szecsédy, 1900) confirm the
finding that it is difficult to loosen control in supervision. It is encouraging

that trainees were willing to be part of these studies.

Conclusion

To close I wish to stress the importance of learning more about how
supervision is conducted. It is my hope that individual supervisors as well as
institutes responsible for the training of psychotherapists and psychoanalysts
as well as those who train them, will be interested in pursuing the topic. I
suggest the use of the Tuckett (2005) model of the frame that I apply to

supervision (Szecsody 2008).

Here is a summary of the proposed frame for supervision
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1. Participant-observational frame refers to the construction and
maintenance of an interactional space, openness to the study
of narrative of therapy, learning problems of supervisee, and

use the supervisee makes of supervision.

2. Supervisory conceptual frame refers to the supervisor’s
conceptualization of the learning and teaching process and
its compatibility with the trainee’s thoughts about therapy

and supervision

3. Supervisory interventional frame refers to the handling of the
learning alliance and the transference-countertransference
dialectic in the therapeutic and supervisory situation

4. Evaluation frame refers to the way in which evaluation is handled

during and at the end of supervision

It is possible to use Tuckett's frame to study live supervisions,
audiotaped or videotaped supervisory sessions, and self-report of
supervisory sessions by supervisors and supervises. [ wish that every
supervisee, supervisor, and trainer of supervisors would audiotape or
videotape their sessions now and then - all sessions or perhaps every fifth
session - not only to collect them for research, but also for review and
assessment of the progress of supervisee and supervisor, and for a
continuous openness to learn and deepen their competence. It is essential to
go on with studies on training of therapists, supervisors and trainers of

supervisors, to learn from it and share this knowledge.

www.freepsychotherapybooks.org 16



References

Alexius, B. (1994). Att reflektera over reflexioner: En studie av elevernas vardering av
handledning pa handledning under handledarutbildning i psykoterapi och
psykiatriskt behandlingsarbete 1988-90. Examensarbete vid handledarutbildning
1990-92, [To reflect over reflections: A study of the students’ evaluation of
supervision on supervision during a supervisor training program in psycho-
therapy and attached psychiatric treatment 1988-90.] Utbildningsenheten,
Psykiatriska verksamheten, Véstra sjukvardsomradet, Stockholms léns landsting.
[Psychotherapy Training Unit, Western area of medical care, Stockholm County
Council. Examination thesis at a supervisor training program 1990-92.]

Andersen, M. & Andersson, C. (2001) Den psykoanalytiska gemenskapen foder
analytikeridentiteten - en intervjustudie med kandidater i psykoanalytisk

utbildning. PhD thesis at the Institute of Psychology, University of Stockholm.

Appelbaum, S.A. (1978). Pathways to change in psychoanalytic therapy. Bulletin of the Menninger
Clinic. 43:239-251.

Arlow, J. A. (1963). The supervisory situation. J. Amer. Psychoanal. Assn. 11:576-594

Armelius B-A & Kullgren G (1986). Soft modeling of the psychological characteristics of suicided
and nonsuicided borderline patients. Umed: DAPS:report No 14.

Aronowitsch, E. (2002). Evaluation and assessment in psychoanalytic supervision. Internal
working paper of EPF-WRE, 2002, ed. M. Target, and E. Aronowitsch.

Auchinloss, E. L. & Michels, R. (2003). A reassessment of psychoanalytic education. Controversies
and change. Int. J. Psychoanal. 84:387-403.

Balint, M. (1948). On the psychoanalytic training system. Int. J. Psychoanal. 29:163-173.

www.freepsychotherapybooks.org 17



Boalt Boéthius, S. & Ogren, M-L. (2003a). Grupphandledning: Den lilla gruppen som forum for
ldrande. Stockholm: Mareld och Ericastiftelsen.

(2003b). Samspel mellan handledare och handledd i psykoterapiutbildning. I S. Boalt
Boéthius & M-L. Ogren (red.) Grupphandledning: Den lilla gruppen som forum for
ldrande. Stockholm: Mareld och Ericastiftelsen.

(2006). Group supervision from a small group perspective. Nordic Psychology. 58: 22-42.

Bromberg, P. M. (1982). The supervisory process and parallel process in psychoanalysis.
Contemp. Psychoanal. 18:92-110.

Cabaniss, D. L., Glick, R. A. and Roose, S. P. (2001). The Columbia supervision project. Data from
the dyad. J. Amer. Psychoanal. Assn. 49:235-267.

Calef, V. (1972). A report of the 4th Pre-congress on training, Vienna 1971, to the 27th IPA
Congress. Internat. J. Psycho-Anal. 53:37-43.

Caligor, L. (1984). Parallel and reciprocal processes in psychoanalytic supervision. Contemp.
Psychoanal. 17: 1-27.

Dewald, P. (1987). Learning Process in Psychoanalytic Supervision: Complexities and Challenges.
New York: International Universities Press.

Dijkuis, J. H. (1979). Research on training in psychotherapy. In: DeMoor, W. & Wijngaarden, H. R.
(eds.). Psychotherapy: Research and Training. Amsterdam: Elsevier & North Holland
Biomedical Press.

Eisold, K. (2004) Problems of power in psychoanalytic institutions Psychoanal.Inq.24:151-170.

Ekstein, R. & Wallerstein, R. (1958). The Teaching and Learning of Psychotherapy. New York: Basic
Books.

Emde, R. N. (1975). Report from the National Conference on Psychoanalytic Education. J. Amer.
Psychoanal. Assn. 23:569-586.

www.freepsychotherapybooks.org 18



Enoksson, H., Hartelius, M., Jonsson, K. Y., Macek, . & Szecsddy, 1. (2011). Att utvecklas som
handledare. Insikten.1:13-19.

Epstein, L. (1985). Der Reziproke Paralellprozess. Forum Psychoanalyticum. 1:131-142.

Festinger, L. (1957). A Theory of Cognitive Dissonance. Stanford: Stanford University Press.

Field, K. Cohler, B.]., & Wool, G. (1989). Learning and education: psychoanalytic perspectives. Ed:
K. Field, B. ]. Cohler, G. Wool. Madison, WI: Int. Univ. Press.

Fleming, ]. & Benedek, T. (1966). Psychoanalytic Supervision: A Method of Clinical Teaching. New
York: Grune & Stratton.

Freud, S. (1912). Recommendations to physicians practicing psychoanalysis. S. E. 12:111-120.

Frijling-Schreuder, E.C.-M., Isaac-Edersheim, E. & Van Der Leeuw, P.]. (1981). The supervisor's
evaluation of the candidate. Internat. J. Psycho-Anal. 8:393-400.

Garza-Guerrero, C. (2004). Reorganisational and educational demands of psychoanalytic training
today: Our long and marasmic night of one century. Internat. J. Psycho-Anal. 85:3-
26.

Gediman, H. K., and Wolkenfeld, F. (1980). The parallelism phenomenon in psychoanalysis and
supervision: it's reconsideration as a triadic system. Psychoanal Quarterly. 44:234-
255.

Glick, P., Eagle, P, Luber, B.,, & Roose, S. (1996). The fate of training cases. Internat. J. Psycho-
Anal.7:803-812.

Goin, M. K. & Kline, F. M. (1974). Supervision observed. Journal of Nervous and Mental Diseases.
158:208-213.

(1976). Countertransference: a neglected subject in clinical supervision. American Journal of
Psychiatry. 133: 41-44.

Greenberg, L. S. (1984). Task analysis: the general approach. In Rice, L. N. & Greenberg, L. S. (Eds.)

www.freepsychotherapybooks.org 19



Patterns of Change. Intensive Analysis of Psychotherapy Process. (pp 124-148). New
York: The Guilford Press.

Grey, A. and Fiscalini, J. (1987). Parallel process as transference-countertransference interaction.
Psychoanal. Psychol. 4:131-144[a].

Gross-Doehrman, M. J. (1976). Parallel processes in supervision and psychotherapy. Bull. Mennin.
Clinic.,, 1:9-105.

Heising, G. (1976). Zur Psychodynamik der Supervision. Praxis der Psychotherapie. 21: 185-191.
Hofstadter, D. (1979). Godel, Escher, Bach: an Eternal Golden Braid. New York: Basic Books.

Holmstedt Lothigius, A. (1986). En retrospektiv studie dver en handledarutbildning.
Psykologexamensarbete, Psykologiska institutionen, Stockholms universitet.

Jacob, P. (1981). The San Francisco project: the analyst at work. In: Wallerstein, R. (Ed). Becoming
a Psychoanalyst. A Study of Psychoanalytic Supervision. New York: International
Universities Press.

Jansson, V. (1975). Psykoterapihandledningens pedagogik. UHA rapport. 1975:23. Stockholm.

Johansson, I. (2003). Uppfattningar om en psykoanalytikerutbildning - en kvalitativ enkatstudie.
PhD thesis at the Institute of Psychology, University of Stockholm.

Kappelle, W. (1996). How useful is selection? Internat. J. Psycho-Anal. 77:1213-32.

(1986). Institutional problems of psycho-analytic education. /. Amer. Psychoanal. Assn.
34:799-834.

Kernberg, 0. (1996). Thirty methods to destroy the creativity of psychoanalytic candidates.
Internat. J. Psycho-Anal. 77:1031-1040.

(2000). A concerned critique of psychoanalytic education. Internat. J. Psycho-Anal. 81:97-
120.

www.freepsychotherapybooks.org 20



Kline, F., Goin, M. K. & Zimmerman, W. (1977). You can be a better supervisor. The Journal of
Psychiatric Education. 2:174 -179.

Kubie, L. (1958). Research into the process of supervision in psychoanalysis, Psychoanal.Quart.
27:226-36.

(1974). The drive to become both sexes. Psychoanalytic Quarterly. 43: 349-426.

Korner, J. (2002). The didactics of psychoanalytic education. Internat. J. Psycho-Anal. 83:1395-
1405.

Lambert, M. J. (1980). Research and the supervisory process. In: Hess, A. K. (Ed). Psychotherapy
Supervision: Theory, Research and Practice. New York: John Wiley & Sons.

Langs, R. (1979). The Supervisory Experience. New York: Jason Aronson.

Leuzinger-Bohleber, M. (1984). Psychotherapeutische Denkprozesse. Kognitive Prozesse bei der
Indikation Psychotherapeutischer Verfahren. Ulm: PSZ-Verlag.

Lindgren, D. (2002). Kulturens kraft - aspekter av en psykoanalytikerutbildning. PhD thesis at
the Institute of Psychology, University of Stockholm.

Loewald, H. (1960). On the therapeutic action of psycho-analysis. Internat. J. Psycho-Anal. 41:16-
33.

Marcus, H. (1985). Freud and Dora: Story, History, Case history. In: Bernheimer, C. & Kahane, C.
(Eds) In Dora’s Case. New York: Columbia University Press.

Martin, G.C., Mayerson, P., Olsen, H.D. & Widberg, J.L. (1978). Candidates' evaluation of
psychoananalytic supervision. J. Amer. Psychoanal. Assn. 26:407-424.

Myerson, P. G. (1981). On being a member of a supervision study group. In: Wallerstein, R. (Ed).
Becoming a Psycho-analyst. New York: International Universities Press.

Ogren, M-L., Apelman, A. & Klawitter, M. (2003). Gruppen i handledningen. I S. Boalt Boéthius &
M.L Ogren, (Red.) Grupphandledning: Den lilla gruppen som forum fér lirande.

www.freepsychotherapybooks.org 21



Stockholm: Mareld och Ericastiftelsen.

Ogren, M-L. & Boalt Boéthius, S. (2005). Vigen frén terapeut till handledare. Handledda och
handledares erfarenheter av en handledarutbildning. Insikten. 4:14-24.

Ogren, M-L., Boalt Boéthius, S. & Sundin, E. C. (2008) From psychotherapist to supervisor.
Supervisees' and supervisors' experiences of a supervisor training program based

on group supervision. Nordic Psychology. 60 (1):3-23.

Piaget, J. (1958). The Development of Thought: Equilibration of Cognitive Structures. New York:
Viking.

Reeder, ]. (2001). Hat och Kdrlek i Psykoanalytiska Institutioner. En professions dilemma.
Stockholm: Brutus Ostlings Bokforlag.

(2004) Hate and Love in Psychoanalytic Institutions. The dilemma of a profession. New York:
Other Press.

Reichelt, S. & Skjerva, ]. (2002), Correspondence between supervisors and trainees in their
perceptions of supervision events. Journal of Clinical Psychology. 58: 759-772.

(2002). What is good supervision - correspondence between supervisors and trainees in
their perception of supervision events. Journal of Clinical Psychology. 58: 759-772.

(2004): Supervisor competence: Tasks and challenges in the supervisor role. Nordisk
Psykologi. 56 (2): 75-91.

Richter, C. (1980). Handledaridentitet - Utvdrdering av en Hadledarutbildning.
Examinationsarbete vid Psykologiska Institutionen. Stockholms Universitet.

Rioch, M. (1976). Dialogues for Therapists. San Francisco: Jossey-Bass.
Rodriguees & J. P. Vidal (Eds). Monograph on Supervision. London: Karnac.

Ronnestad, M. H. & Reichelt, S. (1999), Psykoterapiveiledning. Oslo: Tano Aschehoug.

www.freepsychotherapybooks.org 22



Sachs, D. M. and Shapiro, S. H. (1976). On parallel processes in therapy and Teaching. Psychoanal
Q. 45:394-415[a).

Sandell, R. (1985). Influence of supervision, therapist's competence and patients ego level on the
effect of time- limited therapy. Psychotherapy and Psychosomatics, 44, 103-109.

Schachter, J. & Luborsky, L. (1998). Who is afraid of psychoanalytic research? Analysts attitudes
toward reading clinical versus empirical research papers. Internat. J. Psycho-Anal.

79:965-970

Schlesinger H ] (1981). General principles of psychoanalytic supervision. In: Wallerstein R (Ed).
Becoming a Psychoanalyst. New York: International Universities Press.

Searles, H. (1965). Problems of psychoanalytic supervision. In: Collected Papers in Schizophrenia
and Related Subjects. London: Hogarth Press Ltd.

Stone, L. (1975). Some problems and potentialities of present-day psychoanalysis.
Psychoanalytic Quarterly, 44:331-370.

Sundin, E. C., Ogren, M.-L. & Boalt Boétius, S. (2008). Supervisor trainees’ and their supervisors’
perceptions of attainment of knowledge and skills: An empirical evaluation of a

psychotherapy supervisor training program. British Journal of Clinical Psychology,
47,381-396.

Szecsody, 1. (1974). Handledning i psykoterapi. Psykisk Hdlsa, 1, 23-32.
(1986). Feedback in psychotherapy and training. Nordisk Psykiatrisk Tidskrift, 40:193-200.

(1990). Supervision: a didactic or mutative situation. Psychoanalytic Psychotherapy, 4, 245-
262.

(1990). The Learning Process in Psychotherapy Supervision. Stockholm: Karolinska
Institutet. Academic dissertation.

(1994). Supervision-a complex tool for psychoanalytic training. Scand. Psychoanal. Rev.
17:119-129

www.freepsychotherapybooks.org 23



(1997a) (How) is learning possible in supervision? In: B. Martindale, Morner, M. E. Cid
Rodrigues & J. P. Vidal (Eds.), Supervision and its Vicissitudes, pp. 101-116. London:
Karnac.

(1999) How far do our training-models meet the needs of the candidates of today. EPF
Bulletin 52,57-72.

(1999). Report on the follow-up responses received from the presenting
supervisors/supervisees at the 8th IPA Conference of Training Analysts in
Barcelona 1997. IPA Newsletter 8(2):20-23.

(2003) To become or be made a psycho-analyst. Scand. Psychoanal. Rev.,26:141-150.

(2003b) Zur Dynamik der Interaktion in der Supervision PsA-Info Nr 55 pp. 5-17. Berlin

(2003c) On a reassessment of psychoanalytical education: Controversies and changes.
Internat J. Psycho-Anal. 84, 1063-1064.

(2004). How does psychoanalysis work? In D. Anastapoulos & E. Papanicolau (Eds) The
Therapist at Work. London: Karnac.

(2008). Does anything go in psychoanalytic supervision? Psychoanal. Inquiry, 28, 373-386.
Szecsody 1 & Gyllenskold K (1992). The Learning Process in Psychotherapy-Supervision and in
Psychotherapy: Theories and Applications. 1: Nordic Symposium for Supervisors.

Stockholm.

Szecsody, 1., Kachele, H. & Dreyer, K. (1993). Supervision: an intricate tool for psychoanalytic
training. Zeitschrift Psychoanal. Theorie und Praxis, 8:52-70.

Teitebaum, S. H. (1990). Supertransference: the role of the supervisor’s blind spots.
Psychoanal Psychol. 7(2):243-258

Thoma3, H. & Kéchele, H. (1973). Wissenschaftstheoretische und methodol-ogische Probleme der
Klinisch psycho-analytischen Forschung. Psyche, 22, 205 - 236, 309 - 355.

www.freepsychotherapybooks.org 24



(1987). Psychoanalytic Practice. Vol 1: Principles. Berlin, Heidelberg, New York: Springer
Verlag.

(1999). Memorandum about a reform of the psychoanalytic education. IPA Newsletter 8: 33-
35.

Tuckett, D. (2005). Does anything go? Towards a framework for the more transparent Internat J.
Psycho-Anal. 86:31-49.

Wallerstein, R. (1981). Becoming a Psychoanalyst. A Study of Psychoanalytic Supervision. New
York: International Universities Press.

Watillon, A. (1993). Introduction. Psychoanalytic Training in Europe. Second Bulletin Monograph

Wiegand-Grefe, S. (2004) Destructive processes in psycho-analytic training. A plea for a reform
on training. Forum der Psychoanalyse. 20:331-350

Wiener, ], Mizen, R. & Duckham, ] (Eds. 2003).Supervising and Being Supervised. NY: Palgrave
Macmillan

Wold, S et al (1983). Pattern recognition: Finding regularities in multivariate data. In Martens H
& Russwurm H (Eds.). Food Research and Data Analysis. London: Applied Science
Publishers.

Zachrison, A. (2002). Psychoanalytic models of supervision: Issues and ideas. Internal working
paper of EPF-WRE, 2002, ed. M. Target, and E. Aronowitsch.Zimmer, R. B. (2003).
Reassessment of psychoanalytical education: Controversies and changes. Internat.
J. Psycho-Anal. 84:143-155.

www.freepsychotherapybooks.org 25



	About the Author
	Research: Increasing Competence in Supervision and Training for Supervision
	The complex learning process in supervision
	Training of supervisors
	Importance of conducting research on supervision and its training
	Conclusion

	References



